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Special Needs (Learning Support/Resource Teaching) Policy

Introductory Statement  
The Education for Persons with Special Educational Needs Act (2004)

Rationale 

· It is necessary to revise our policy on Special Educational Needs at this time so as:
· To cater for the enrolment of pupils with special education needs in mainstream setting

· To comply with legislation and department circulars

· To streamline the provision of special needs support in the school

The purpose of this policy is to outline the school’s provision of effective support for pupils with special needs and to provide practical guidance for teachers, parents and other interested persons on this provision. The following extracts have been considered when revising this policy: 

Education for Persons with Special Educational Needs Act 2004 defines a
 special educational need as “ a restriction in capacity to participate in and benefit from education due to an enduring physical, sensory, mental health or learning disability, or any other condition which results in a person learning differently from a person without that condition and cognate words shall be construed accordingly” 

Learning Support Guidelines 2000, p. 1 refers to pupils whose achievement is at a very low level and who are at risk of not reaching adequate levels of proficiency in literacy and numeracy before leaving primary school.

· This policy covers those children who traditionally attended learning support and those with exceptional ability.

Relationship to characteristic spirit of the school 

· Knocktemple NS seeks to provide an appropriate education for all pupils of the school.

· Each and every child in our school can enrich our whole school community.

Aims

The school ideally hopes to achieve the following by revising this policy:

· To enable pupils of all abilities to avail of and benefit from an appropriate education.

· To outline our whole school approach to teaching/learning in relation to pupils with special educational needs.

· To set out procedures for the enrolment of child/ren with special needs in the school.

· To assist parents in making an informed decision in relation to the enrolment of their child in our school.

· To outline procedures and practices to be followed in relation to supporting the learning of pupils with special educational needs.

· To establish communication structures for the involvement of all the partners in the education of pupils with special educational needs.  (L.S. Guidelines)
Staff roles and Responsibilities 

The role of Learning Support is a collaborative responsibility shared by all- Principal, Class Teachers, Learning Support Teachers, Resource Teachers, parents and children. 

Role of Principal 

In our school, the principal may delegate the performance of the functions conferred on her/him by the EPSEN Act, 2004, to the Learning Support Coordinator.
The following is a summary of the most important functions of the principal:

· Assumes overall responsibility for the development and implementation of the school's special needs policy. 

· Monitors the implementation of the school’s special needs policy on an ongoing basis. 

· Monitors the selection of pupils for supplementary teaching.

· Assumes direct responsibility for co-ordinating learning support and special needs services. 

· Oversees the implementation of a whole-school assessment and screening programme to identify pupils with very low achievement and learning difficulties so that these pupils can be provided with the support they need. 

· Psychological Assessment: Where necessary parents will be approached about the need for psychological or other assessments. The principal or learning support teacher will make initial contact with parents and liaise with assessment services and where appropriate make arrangements for additional educational provision for children with diagnosed special needs. 

· The Principal Teacher co-ordinates the referral of pupils to outside agencies e.g. Educational Psychologist, speech therapist, social worker, occupational therapist. 

· Keeps teachers informed about the external assessment services that are available and the procedures to be followed in initiating referrals. 

· Helps teachers increase their knowledge and skills in the area of learning support teaching by, for example, encouraging teachers to avail of relevant in- career development. 

· The Principal may also delegate aspects of the development and implementation of the school’s policy on special needs to members of the learning support team.

Role of class teacher 

The class teacher has primary responsibility for the progress of all pupils in his/her 

class, including those selected for supplementary teaching. In supporting the development and implementation of the school plan on learning support the class teacher should: 

· Implement teaching programmes, which optimise the learning of all pupils and to the greatest extent possible, prevent the emergence of learning difficulties. 

· Implement the school policies on screening and selecting pupils for supplementary teaching in English and in Mathematics in May /June.
· The following is a summary of the policy:

· Senior Infants: the test used by the class teacher or a member of the learning support team will be the Middle Infants Screening Test (MIST) for reading.  Supplementary tests will be administered should the class teacher, in consultation with the principal, feel it is necessary for the benefit of the children 

· 1st – 6th Classes: the class teacher or a member of the learning support team will administer the Drumcondra Primary Reading test and the Drumcondra Primary Maths tests or Micra-T and Sigma-T (or a combination of both).  The class teacher will discuss the outcomes with the learning support teacher in the context of each pupil's general performance in class. 

· The score achieved by a child in the above-standardised tests will be the first determining factor when deciding if a child is in need of learning support.

· For each pupil who is in receipt of supplementary teaching, the class teacher will collaborate with a member of the learning support team in the development of an individual profile and learning programme by identifying appropriate learning targets.  The teachers involved will meet twice a year to participate in collaborative planning and to review and develop the learning targets set for the pupil whom they teach.

· For each pupil who is in receipt of supplementary teaching, the class teacher will adjust the classroom programmes in line with the agreed learning targets and activities.

· With regard to teaching pupils with low achievement in literacy and numeracy, the following general approaches and methods are recommended in the classroom:

· Differentiation of learning objectives, differentiation of pace, (level and pace) differentiation by teaching style, differentiation by task (activities), differentiation by grouping.

· Modifying presentation and questioning techniques to maximise the involvement of pupils with low achievement in class activities.

· Placing emphasis on oral language development across the curriculum 

· Providing pupils with extra tutoring in the key basic skills in literacy and numeracy.

· Setting learning targets at an appropriate level.

· Providing learning activities and materials, which are suitably challenging but which also, ensure success and progress.

· A key role of successful learning support is a very high level of consultation and co-operation between the class teacher and the members of the learning support team. 

· Central to this consultation is the development, implementation and review of Individual Education Plans (IEPs), where appropriate, and Group Education Plans where appropriate. 

Role of Learning Support Teacher/Team:

The activities of the learning support team include the following: 

· Assisting in the implementation of a broad range of whole-school strategies designed to enhance early learning and to prevent learning difficulties.  

· Development of Individual Education Plans (IEPs) and Group Education Plans where appropriate for pupils who are selected for supplementary teaching in accordance with the Learning Support Guidelines and the NCSE Guidelines on the Individual Education Plan Process. These will be prepared in consultation with the class teacher, parents and other relevant professional personnel. 

· Providing advice and/or assisting with the delivery of intensive early intervention programmes e.g. Forward Together, if appropriate.

· Providing supplementary teaching in English and Mathematics, or other subject areas, to pupils in the school who have special needs in these areas. This teaching is provided on a one- to- one basis or on a group basis or within the classroom setting, provided capacity exists (See selection criteria below)    

· The work schedule of the Learning Support Team, in addition to providing supplementary teaching, may include the overseeing of early intervention and prevention programmes and the conducting of screening assessments.

· Co-ordinating the implementation of whole-school procedures for the selection of pupils for supplementary teaching in line with the selection criteria specified in our school plan and input from the pupils' class teachers and parents.   

· Providing advice to class teacher in such areas as individual pupil assessment and programme planning, as well as approaches to language development, reading, writing, and mathematics for pupils experiencing difficulties. 

· Maintaining a list of pupils who have special educational needs. 

· Carrying out diagnostic testing on pupils identified as being potentially in need of learning support by the class teacher. The learning support team will choose the appropriate tests from the diagnostic tests available in the school.

· Maintaining a planning and progress record or equivalent for each individual in receipt of learning support. 

· Meeting with parents of each pupil who is in receipt of supplementary teaching to discuss targets and ways in which attainment of the targets can be supported at home. 

· With regard to children who are in receipt of resource hours tuition: twice a year, meeting with parents of each pupil to review pupil's attainment of agreed targets and to discuss the next instructional term and to revise the pupil's individual educational programme. 

· In consultation with the Learning Support Coordinator, liaising with outside agencies with regard to the children in their care.

· Contributing at the school level to decision-making regarding the purchase of learning resources, books and materials to be made available to pupils with learning difficulties in their mainstream classrooms and in the rooms of members of the learning support team.

Role of Parents and Parental Permission

The role of parents is set out in pages 60-61 of the NCSE Guidelines on the Individual Education Plan Process. 

Prior to attending the support team:

· The Learning Support Coordinator will meet with the parent(s) to discuss the results of the tests and to inform them that the school advises support teaching.

· Written consent for learning support or resource tuition must be obtained from the parent(s). 

· This consent will be kept on file.

· Should the parent(s) not wish to avail of the support teaching, written notification of this refusal to avail of the service provided by the school will be kept in the child’s school file.

· At any time, parents have the right to withdraw their child from support services should they wish to do so. They will be requested to provide confirmation in writing of this request. In any event, a record of their wishes will be kept on their child’s file.

· Written parental permission will also be required for psychological assessments arranged by the school.  This permission will be kept in a file in the learning support coordinator’s classroom. 

· Regular communication takes place between the Learning Support Teacher or Resource teacher and parents. 

· Parents are actively involved in the achievement of the targets set for their child e.g. through shared reading, etc.

· The Learning Support Coordinator will encourage parents to be actively involved in their child’s Education Plan; she/he will invite the participation of parents in drawing up Individual Education Plans IEPs) where appropriate.
Prevention Strategies

The following is a list of prevention strategies in our school:

· We have whole school policies and approaches to language development

· We have a whole school policy and approaches to the teaching of literacy including:

1. language development

2. print rich environment

3. development of sight vocabulary

4. shared books

5. developing concepts of print through modelling by the teacher

6. phonological and phonemic awareness

· We have a whole school policy and approaches to the teaching of numeracy

· Paired reading 

· Literacy Lift Off

· Differentiation in class situations

· Provision of additional support in literacy and numeracy to the pupils who need it

· Ongoing structured observation and assessment of language, literacy and mathematical skills

· Implementing classroom programmes designed to enhance learning and prevent learning difficulties

· Provision of appropriate ongoing support in the classroom for pupils for whom supplementary teaching has been discontinued or reduced

· Provision of additional resources and materials

Provision of Intensive Early Intervention (Senior Infants and First Class):

· We work on 2 instructional terms (Sept-Jan & Feb-June)

· We withdraw pupils either on an individual or group basis for instruction

· In-class support is also offered/provided depending on the needs of the pupils concerned

· Developing listening, speaking, reading and writing

· Development of basic maths skills

· Engaging pupils in frequent supervised oral/silent reading of texts at appropriate levels of difficulty and monitor their comprehension of these texts

· There is a strong focus on oral language development 

· Development of phonological awareness and a range of word identification skills are also a central part of instruction

· Reading Recovery 

Selection of pupils for supplementary teaching

Children are allocated supplementary teaching according to the following criteria:

1. Children performing at or below the 10th percentile in standardised test of achievement in English. e.g. Micra T Reading test or Drumcondra Reading test.

2. Senior Infants to First -Early intervention programmes for low achievers in English based on class teacher's observations and recommendations; the results of  screening and diagnostic tests and the results of individualised tests will also be taken into account where appropriate.

3. Pupils performing below the 10th percentile in standardised test of achievement in English

4. Children performing below the 10th percentile in standardised test of achievement in Mathematics e.g. The Drumcondra Primary Mathematics Test or Sigma-T

5. Senior Infants to First class -early intervention programmes for low achievers in Mathematics based on class teacher's observations and recommendations

6. Some provision will be made for those pupils performing at or below the 20th percentile in English and Mathematics where possible. 

Where appropriate, the duration of supplementary teaching should not exceed two to three years. The recommendations of the Learning Support Guidelines will be taken into account in this regard as well as the interests of the individual pupils involved.

Procedures for continuing or discontinuing learning support provision for pupils

· Following the end of an instructional term, a decision is made to continue/discontinue the provision of supplementary teaching. 

· The criteria on which this decision is based include: 

· Has the pupil achieved some/all of the learning targets set? 

· Will the pupil be able to manage independently/semi-independently in the classroom-learning context? 

· The decision-making process involves consultation between the class teacher, the Learning Support Teacher and the pupil's parents and account is also taken of the overall Learning Support demands in the school. 

· A decision to continue the provision of supplementary teaching will result in a revision of the pupil's IEP. 

· Discontinuation will be informed via a letter or phone call. 

Timetabling

· The provision of Learning Support is in addition to the regular class teaching in English and Maths. 

· Where possible effort is made to ensure that pupils do not miss out on the same curricular area each time they attend learning support. A flexible approach to timetabling is adopted by class teachers while class disruption is minimised.
· Assessment, drawing up of IEPs, meeting with class teachers, review of IEPs, consultations with parents and other relevant personnel including outside agencies (NEPS etc) will be catered for in the timetabling.
Homework 

Tasks may include reading activities, spelling activities (Read, Look, Cover, Write, Spell, Check method), oral/mental maths activities.
Equality of Access and Participation

All provision will be made so that pupils with special needs will have equality of access to all areas of the curriculum.  

Enrolment of children with identified special educational needs 

Children are enrolled in Knocktemple NS as outlined in the school’s enrolment and admissions policy. 

However, prior to a child with special needs enrolling: 

· The principal of the school and /or the Learning Support Coordinator, class teacher and Special Education Needs Organiser (SENO) at the request of the Principal, will meet with the parents of the child with special needs to establish the child’s requirements and to ascertain the extent to which our school can provide these facilities in order to enable the child to achieve his/her maximum potential.  

· At that meeting, the principal /Learning Support Coordinator will request copies of reports and assessments and other data relevant to the child prior to enrolling. Contact will be made with the SENO, NEPS psychologist, etc., if appropriate.

· Following the meeting, every effort will be made by the school to seek the provision of all the resources necessary to enable the child to attend the school, in accordance with the provisions of the Equal Status Act 2000 s.7, (2). There will be liaison with the SENO to arrange for additional personnel (SNA), resources, training, etc.  If appropriate, a ‘buddy’ system will be established.

· A meeting with the class teacher and/or support teachers will also be arranged prior to enrolment so as to ensure a smooth transition into the school for both the pupil and the school itself.  All employees and pupils will be made aware of the need for inclusion. 

· If there are health and safety issues arising from the child’s mobility and care needs, these will be identified and strategies will be developed to address them e.g. access, toilet supervision, administration of medicine, intimate care, lifting techniques.

· Cognisance will be made of the provisions of the EPSEN Act, 2004, with regard to pupil enrolment and subsequent treatment of the special educational needs of that child.

Children with emerging Special Educational Needs (SEN)

The Staged Approach 
Stage 1: Procedures for the early identification, screening and addressing of the SEN of certain children
· The support team in so far as possible will cater for pupils, awaiting sanction from the Department of Education and Skills (DES) for resource hours.

· Priority will also be given to those children awaiting psychological assessment, when members of the teaching staff have particular concerns about their academic or other progress.

· The level of support provided for the above will be dependent on the available resources, with priority being given to pupils in the low incidence category as determined by psychological assessment and sanctioned by the Department of Education and Skills.
· Identification of concerns with regard to the academic, physical, social, behavioural or emotional development of a child is noted from a variety of sources. Possible examples include teacher observation, parental observations, and use of simple teacher designed checklists, infant profiling, or screening measures etc. 

· Concerns at stage one are documented using the Stage One Intervention Record.
· The following are the agreed screening measures that are used in this school e.g. MIST, standardised tests.

· The learning support teacher may support the class teacher at this stage through advice or support material.

· If concern remains after a number of reviews, the teachers in the school may consult each other and the parents about the desirability of a move to Stage 2.

· If concerns seem to warrant the provision of support at Stage 3 level, see relevant section below.

· The relevant sections of the Continuum of Support is completed.

Stage 2 Referral to Special Educational Support Teacher (SET)
· The following factors are considered in determining a child’s need for supplementary teaching. e.g. assessment results, teacher recommendation, parents’ concerns, availability of resources

· S.E.T seeks written parental consent for diagnostic testing to be carried out by the Learning Support Team.

· Early contact with parents is made to explain how learning support can address their child’s learning needs. 

· There is a standard consent form in use in the school. There is a section to indicate refusal of service. Refusals are recorded and kept on file.

· Learning support teacher administers and interprets diagnostic tests in the school. 

· Supplementary teaching is arranged through withdrawal of individuals or groups. 

· Preparation of an Individual Profile Learning Plan (IPLP):

· There is a shared responsibility for the preparation and co-ordination of a child’s IPLP. 

· There is a meeting twice a year (minimum) to facilitate this shared participation. 
· Learning plans are prepared for groups, if considered appropriate. However, an individual profile is maintained for all pupils concerned. 
· There are two instructional terms for SET in our school. The first instructional term starts in September and ends in January. The second instructional term starts in February and ends in June. 

· Progress is reviewed formally twice a year. Parents, teachers and where appropriate pupils are involved in this review. 

· The relevant section of the Continuum of Support is completed.

· See above section (Page 6 & 7) for the procedure for reducing or discontinuing supplementary teaching. Where this procedure is implemented, it is recorded. 

· A child is moved to Stage 3 for reasons like under performance, teacher observations/concerns, parent observation/concerns, pupil’s behaviour, other. 

Stage 3 Consultation or referral for assessment to outside specialist

· The principal contacts parents and explains the procedures with regard to making a decision to request an assessment by an outside specialist. 

· The school follows the appropriate guidelines/procedure for referring a pupil for assessment. 
· The principal has responsibility for making the referral and liaison with the specialist.
· The principal co-ordinates the collection of documentation requirements, however, the required documentation will obviously depend on the assessor. 

· Assessments take place in either the learning support room or library or resource room. 
· In the event of limited availability of assessments through NEPS, decisions are reached regarding priority i.e eldest, pupils on waiting list from year to year.
Drafting and implementing an Education Plan (for pupils at Stage 3)

· Refer to the NCSE Guidelines on the IEP Process (2006) for the purposes of an Education Plan (EP). 

· The following  information is included in an EP:

· Learning strengths: based on teacher observation, parent observations,  
· Learning needs: based on psychological report, teacher input, parental input, pupil input
· See also templates at the back of the guidelines for further information

· There is an agreed format in use throughout the school.

· The time span of an EP covers 5 months. 

· EP Meetings:

· The learning support teacher has the responsibility for the co-ordination of the EP. 

· Parents and teachers participate in the preparation of education plans

· Participation is facilitated through a minimum of two meetings per year. 

· Pupils, if appropriate, will be included in the process e.g. older pupils indicate interests which can be included in their profile.

· The principal and class teacher gets a copy of the EP, or the parents, upon request. 

· Progress is reviewed in relation to the targets set at least twice a year. Teachers, parents and if appropriate pupils are involved in this review.

· If the education plan identifies resources over and above those normally available in a mainstream school setting, the principal will bring this to the attention of the SENO and/or the NCSE.

· The principal is responsible for ongoing consultations with psychologists, SENO, others. 

· At least twice a year, there is formal time for co-ordination of education plans from class to class, sharing relevant information between staff, school and parents etc. 

· The relevant sections of the Continuum of Support is completed.

Inclusion

· There are practical steps in place to ensure that pupils with special educational needs are included as fully as possible in the life of our school and the classroom e.g. buddy system, SPHE classes, P.E., etc. 

· The S.P.H.E. strands and strand units can be used to promote an awareness of the needs of persons with disabilities among all pupils. 
Deployment of Staff

· The principal of the school ensures the most effective deployment of staff in meeting the overall SEN requirements of the school taking into account some or all of the following: the experience/expertise of teachers, part-time teachers, newly qualified teachers, SNAs, etc. 

Collaboration and Communication

· There are two formal meetings organised so as to facilitate collaboration between those involved in the child’s education. 
Resources
· All teachers are responsible for the sourcing and acquiring of additional resources. 

· All teachers are responsible for tracking, storing and maintaining these resources.
· All teachers have access to these resources.
Transfer to post-primary

· Contact is made with the post-primary school so as to ensure a smooth transition for pupils with special needs from primary to post-primary. 

· A child’s EP in 6th class, if deemed appropriate, will include a target(s) regarding the transition period. 

· Information regarding progress, support provisions, relevant assessment data, attendance, etc. is transferred to post-primary. Parental consent is sought for this purpose. 

Other related policies/plans

Some aspects of this policy may impact upon other policies in the school. For example, code of behaviour, anti-bullying etc. Differentiation for pupils with SEN may also be referenced in the school’s curriculum plans. 

Success Criteria
The following are some practical indicators of the success of this policy:

· Inclusion of pupils with special needs into our school

· Progress of pupils with special needs in our school

· Feedback from teaching staff, parents, pupils, psychologists, etc.

Roles and Responsibility
The following are the people who have particular responsibilities for aspects of this policy. e.g. parents, DES, NEPS Psychologist, Teaching staff, SENO, etc.

 Implementation Date

This policy will be implemented from January 2017.                 .

Timetable for Review

The operation of this revised policy will be reviewed and, if necessary, amended by June 2018 or earlier if necessary.  This policy replaces all previous Learning Support and Special Needs policies.
 Ratification & Communication

Ratified by the Board of Management on 13th December 2016.
Chairperson: _______________________________

Seamus O’ Shea

Principal: _________________________________

Vincent Mulvey 
Date: 13th December 2016
